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	UAN:
	D/617/2906

	Unit Level:
	5

	Credit value:
	6

	GLH:
	20

	Unit aim:
	This unit aims to provide learners with an understanding of the skills, principles and practice required for effective coaching or mentoring within an organisational context


Learning outcome (LO 1)
The learner will:
1	Understand the purpose of coaching and mentoring within an organisational context
Assessment criteria
The learner can:
1.1 Define what coaching and mentoring is within an organisational context, explaining the similarities and differences between coaching and mentoring 
1.2 Evaluate how the organisational context affects coaching or mentoring 
1.3 Present the business rationale for using coaching or mentoring to benefit individuals and organisations
1.4 Assess how the impact of coaching or mentoring can be measured for individuals and organisations
1.5 Identify potential barriers to coaching or mentoring and develop appropriate strategies to minimise these barriers
Depth
1.1 Current definitions of coaching and mentoring (eg Rogers, Starr, etc.)
Differences and overlaps between coaching and mentoring, 
Circumstances when coaching or mentoring are the best or most suitable intervention.
1.2 Organisational factors that may affect coaching or mentoring, such as:
· Structure, culture and performance and the role coaching or mentoring has in supporting effective performance
· Values, ethics and principles within the organisations
· Support for coaching or mentoring internally (eg policies, procedures, strategies and senior level support, etc.)
Review and evaluation of current evidence, research, etc. in coaching or mentoring
1.3 The business rationale for coaching or mentoring (eg for professional development, strategic goals, personal development, problem solving, improving individual or organisational performance, etc.)
1.4 Measurement against individual and organisational objectives relating to coaching or mentoring.
Measures to assess the impact of coaching or mentoring (eg financial returns, Kirkpatrick, etc.)
1.5 Potential barriers to effective coaching or mentoring (eg time, resources, attitudes, beliefs, values, ownership, etc.)
Potential barriers may be individual or organisational.
Strategies to minimise or overcome these potential barriers.
Organisational context and receptiveness for coaching or mentoring.
Assessment guidance 
The learner must:
1.1	Provide clear definitions of both coaching and mentoring and describe the similarities and differences between them.  Include a definition for coaching and an explanation of how this works within an organisational context. Include a definition of mentoring and an explanation of how this works within an organisational context. Provide at least two similarities and two differences between coaching and mentoring.
1.2	Evaluate organisational factors that may affect coaching or mentoring, such as structure, culture performance and stakeholder expectations. Consideration must be given to the impact of values, ethics and principles within organisations as well as the importance of internal support. In the evaluation, include at least three factors that are affected by the organisational context.
1.3	Provide a business rationale for the decision to use coaching or mentoring (eg in order to improve individual or organisational performance, personal effectiveness, motivation and confidence, etc.)
Justify the benefits of adopting coaching or mentoring. At least two benefits to organisations and at least two benefits to individuals must be included.
1.4	Based on the business rationale, assess how the impact can be measured for individuals and organisations (eg financial returns, personal goals, aspirations, etc.)  Select a model of evaluation and assess the effectiveness in measuring the impact of coaching and mentoring for both individuals and the organisation. Include at least one example of a measure for individuals and one example of a measure for the organisation.
1.5	Identify at least two potential individual and at least two potential organisational barriers to effective coaching or mentoring (eg availability, lack of time, lack of understanding, organisational commitment, lack of trained coaches or mentors, lack of financial resources, etc.)  Develop possible strategies to overcome each of the potential barriers identified (eg training interventions, support from senior teams, etc.)
Learning outcome (LO 2)
The learner will:
2	Understand the knowledge, skills and behaviours required to be an effective coach or mentor
Assessment criteria
The learner can:
2.1	Review the knowledge, skills and behaviours required to be an effective coach or mentor
2.2	Analyse the communication skills required by an effective coach or mentor
2.3	Review the responsibilities of the coach or mentor to manage relationships effectively 
2.4	Review an effective coaching or mentoring model which can be followed within an organisational context 
2.5	Justify the importance of reflective practice and supervision for an effective coach or mentor 
Depth
2.1	Knowledge, skills and behaviours may include attitudes, beliefs and values
Links to theories about the relevant knowledge, skills and behaviours required to be an effective coach or mentor.
Models of coaching competencies from the professional bodies or recognised texts and research (eg AC, ICF, EMCC, etc.)
Learning styles and preferences and how they can affect coaching or mentoring.
Diagnostic and other tools/techniques to support learning and performance (eg Myers-Briggs, 180º Feedback, 360º Feedback, Emotional Intelligence, Competency Measures, etc.)
Giving and receiving feedback.
Source and potential impact of personal beliefs and values on the coaching or mentoring process.
Importance of general self-awareness for coaches or mentors.
Transactional Analysis.
2.2	Communication skills (eg non-verbal, use of silence, types of questioning, listening, use of feedback), social/interpersonal skills, remaining ethical and non-judgemental
Communication theories (eg Discourse Analysis, Socio Linguistics, etc.)
2.3	Importance of trust, remaining non-judgemental, empathy and support as part of building and maintaining an effective coaching or mentoring relationship.
Legal and ethical considerations for effective relationship management. 
Confidentiality, in accordance with current legislation.
2.4	Model for effective coaching and mentoring (eg GROW, OSCAR, etc.)
2.5	Self-evaluation for the coach, acting on feedback from client, peers, tutors and supervisor.
Reflection in action and reflection on action. 
Rationale for the need and benefit of reflective practice as a coach or mentor.
Rationale for individual, group and peer supervision of coaches or mentors in practice
Assessment guidance 
The learner must:
2.1	Review the key knowledge and skills and behaviours of an effective coach or mentor within an organisational context. Provide one referenced example for each of knowledge and skills and behaviours to support the review. Referenced examples can include key texts, recent publications, journal articles etc.
2.2	Analyse at least four communication skills (eg questioning, listening, use of silence, observation of non-verbal cues, paraphrasing, probing, etc.) required by an effective coach or mentor and provide reasons why each of the skills is important. 
2.3	Review the responsibilities of the coach or mentor to ensure that they are managing the relationship effectively and remaining ethical and non-judgmental.
2.4	Review a model of coaching or mentoring and discuss its effectiveness within an organisational context.  Models could include GROW, OSCAR, CLEAR, STEPPA, etc.  The review must include the effectiveness of the model within an organisational context.
2.5	Justify why reflective practice and individual, peer and group supervision are important as a means of self-reflection and ongoing development for the effective coach or mentor to ensure competent practice.
Learning outcome (LO 3)
The learner will:
3	Understand the importance of effective contracting and management of the coaching or mentoring process
Assessment criteria 
The learner can:
3.1	Analyse the reasons for and the characteristics of effective contracting in coaching or mentoring 
3.2	Explain how to manage the coaching or mentoring process within an organisational context
Depth
3.1	Characteristics of effective contracting (eg physical environment, confidentiality and boundaries, stakeholder involvement (eg 2 way and 3 way contracting, contracts, timescales and frequency, etc.)
Links to membership body codes of practice.
Goal setting when contracting.
When not to contract and how to deal with situations where contracting is inappropriate (eg conflicts of interest, lack of commitment, etc.)
3.2	Managing the process on an ongoing basis (eg ongoing coaching or mentoring, mid-way review, evaluating and concluding, etc.)
Any model or process selected needs to be reviewed within an organisation.
Assessment guidance 
The learner must:
3.1	Analyse the key reasons for effective contracting as part of a coaching or mentoring process. The key characteristics of a contracting process must be included (eg physical environment, confidentiality and boundaries, stakeholder involvement, 2 way and 3 way contracting, timescales and frequency, etc.). Reference must be made to a membership body’s code of practice to inform the analysis.
3.2	Explain the practices involved with the ongoing management of the coaching or mentoring process within an organisational context (eg effective contracting, involvement of stakeholders, building rapport, keeping effective records, etc.) and include the main stages of the process, from initial contracting to final evaluation.
Assessment requirements 
This unit will be internally assessed through an assignment brief which is marked and subject to internal and external verification. The assignment brief is provided separately in the appendices.
To pass this unit the evidence that the learner presents for assessment must demonstrate that they have met the required standard specified in the learning outcomes and assessment criteria. The unit will be assessed as pass/refer.

